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This statement details our school’s use of pupil premium funding to help improve the attainment of our disadvantaged pupils for the 2025 – 2026 academic year. 
It outlines our pupil premium strategy, how we intend to spend the funding in this academic year and the outcomes for disadvantaged pupils last academic year.
School overview
	Detail
	Data

	Number of pupils in school
	430

	Proportion (%) of pupil premium eligible pupils
	18.8%

	Academic year/years that our current pupil premium strategy plan covers
	2025-2026

	Date this statement was published
	November 2025

	Date on which it will be reviewed
	November 2026

	Statement authorised by
	Sukhi Tibbles

	Pupil premium lead
	Anna Thomson

	Governor / Trustee lead
	Tessa Wildgoose


Funding overview
	Detail
	Amount

	Pupil premium funding allocation this academic year
	£113,625

	Pupil premium funding carried forward from previous years (enter £0 if not applicable)
	£0

	Total budget for this academic year
If your school is an academy in a trust that pools this funding, state the amount available to your school this academic year
	£113,625


Part A: Pupil premium strategy plan
[bookmark: _Toc357771640][bookmark: _Toc346793418]Statement of intent
	 At Glenfield Primary School, we are committed to ensuring that every child, regardless of their background or circumstances, receives the support and opportunities needed to thrive both academically and personally. Our Pupil Premium strategy is designed to remove barriers to learning and to ensure that all children make strong progress and achieve well.

We believe that every child deserves access to high-quality teaching, a broad and balanced curriculum, and experiences that develop their confidence, resilience, and love of learning. Our approach focuses on ensuring that disadvantaged pupils benefit from consistently effective teaching and targeted support that meets their individual needs.

Through our use of Pupil Premium funding, we aim to: 

•	Raise attainment and close the gap between disadvantaged pupils and their peers. Within our assessment practices, disadvantaged pupils are at the forefront of professional discussions and evaluations, enabling all pupils to reach their potential.
•	Promote excellent teaching and learning by investing in professional development and evidence-based practice, ensuring quality first teaching for all that challenges high-achieving pupils and supports those who do not meet age expected standard.
•	Support the whole child, addressing social, emotional, and wellbeing needs so pupils are ready to learn.
•	Provide enriching experiences that enhance learning and ensure equality of opportunity for all.


Our strategy is rooted in understanding the needs of our pupils and families, informed by research and regular evaluation of impact. We work in partnership with parents, carers, and the wider community to ensure that every child can flourish and be well prepared for the next stage of their education.


Challenges
This details the key challenges to achievement that we have identified among our disadvantaged pupils.
	[bookmark: _Hlk213404710]Challenge number
	Detail of challenge 

	1
	Attainment at end of KS2 (combined & GPS) for pupil premium pupils working at the expected standard to be at least equal to those pupils not eligible for pupil premium funding.

	2
	Attainment at end of KS2 (combined & GPS) for pupil premium pupils working at Greater Depth to be at least equal to those pupils not eligible for pupil premium funding.

	3
	Attainment in phonics for pupil premium to be in line with pupils not eligible for pupil premium.

	4
	Attainment for pupils eligible for pupil premium funding to meet the same standard as pupils not eligible for pupil premium funding when achieving GLD in Early Years. 

	5
	Attendance for pupils eligible for pupil premium funding to continue to meet at least the same standard as pupils not eligible for pupil premium funding.

	[bookmark: _Toc443397160]6
	Ensuring our most vulnerable pupils receive the support they need when dealing with challenging social and emotional issues, removing potential barriers to learning.

	7
	Supporting families dealing with complex issues/challenges to ensure barriers to learning are removed.


Intended outcomes 
This explains the outcomes we are aiming for by the end of our current strategy plan, and how we will measure whether they have been achieved.
	Intended outcome
	Success criteria

	To raise attainment at the end of KS2 for pupils working at the expected standard.
	Pupils not currently on track to meet age-related expectations in reading, writing, and maths are identified early. These pupils receive increased focus during lessons, regular verbal feedback, and targeted, effective interventions that lead to measurable progress.
Lesson observations and book looks demonstrate that teaching is consistently good or better. Evidence shows that teachers make effective adaptations to meet the needs of all learners.
Teachers regularly analyse assessment data to identify gaps in learning and plan precise, targeted teaching to address these areas.
Pupils can clearly articulate their learning targets and understand their next steps because areas for development are shared and discussed regularly.
Parents receive regular, transparent communication about their child’s progress. High-quality resources are shared to enable effective support for learning at home.

	To raise attainment at end of KS2 for pupils working at greater depth.
	Pupils not currently on track to meet age-related expectations in reading, writing, and maths are identified early. These pupils receive increased focus during lessons, regular verbal feedback, and targeted, effective interventions that lead to measurable progress.

Lesson observations and book looks demonstrate that teaching is consistently good or better. Evidence shows that teachers make effective adaptations to meet the needs of all learners.

Teachers regularly analyse assessment data to identify gaps in learning and plan precise, targeted teaching to address these areas.

Pupils can clearly articulate their learning targets and under-stand their next steps because areas for development are shared and discussed regularly.

Parents receive regular, transparent communication about their child’s progress. High-quality resources are shared to enable effective support for learning at home.

	To achieve better than expected progress in phonics when compared to the reading GLD in EYFS.
	Pupils not on track to achieve the expected standard in phonics (including those who did not meet the GLD in word reading) are identified early and receive appropriate intervention and targeted teaching that leads to measurable improvement. 

Parent workshops are delivered to improve parental understanding of phonics and expectations, resulting in increased confidence and support for learning at home. 

Regular phonics assessments are used to monitor progress, identify gaps, and inform timely, targeted interventions to accelerate pupil outcomes.

Parents receive regular, open communication about their child’s phonics progress. High-quality resources are shared to enable effective phonics practice and support at home.

	To raise attainment for pupils achieving GLD in EYFS.
	Baseline assessment for all pupils is completed in the first three weeks.

Children not on track to meet GLD expectations are identified early, with targeted interventions and personalised support in place to close gaps in learning.

Observations and learning walks show consistently good or better teaching, with effective differentiation and purposeful learning environments that promote progress across all EYFS areas.

Continuous provision and planned learning opportunities are effectively matched to children’s needs. Ongoing assessment is used to inform next steps and ensure progress for all groups, including disadvantaged pupils.

A higher percentage of pupils achieve a Good Level of Development (GLD) compared to the previous year’s outcomes.

	Attendance for pupil premium pupils remains in line with non-pupil premium pupils
	Attendance for all pupils is monitored weekly, with accurate and up-to-date records maintained across the school.

Parents are promptly contacted when a pupil’s attendance drops below 92% in the autumn term or 95% in the spring/summer terms, or when there are patterns of persistent lateness, leading to improved attendance outcomes.

Pupils at risk of becoming persistently absent, or those already identified as persistently absent, are systematically tracked and monitored, with clear records of interventions and follow-up actions.

Regular check-ins take place with families who require additional support, helping to encourage and sustain good attendance habits.

Bespoke support is provided to families struggling with attendance, resulting in improved engagement, reduced persistent absence, and progress towards school attendance targets.

	To ensure pupils are happy in school and developing emotional literacy to enable them to regulate their emotions.
	Pupil surveys and wellbeing questionnaires completed and show an increase in pupils reporting that they feel happy and safe in school.

Pupils can identify, name, and discuss their emotions more confidently (evidenced through pupil voice, PSHE sessions, or learning walks).

Teachers and support staff observe pupils using taught strategies to regulate emotions during lessons and unstructured times.

Pupils accessing emotional or wellbeing interventions (e.g. ELSA, therapy, nurture groups) demonstrate improved emotional self-regulation according to baseline and follow-up assessments.

The Children and Families coordinator engages with families who need extra support.

Pupils will know who they can talk to if they have any concerns relating to other pupils.

	Ensure close relationships are built with families and external services so that they feel supported by the school
	Increased attendance at parent meetings, workshops, and school events, especially among Pupil Premium families.

Parent/carer surveys show improved satisfaction and confidence in communicating with the school.

The Children and Families coordinator engages with families who need extra support.

Stronger, timely links established with external services (e.g. Early Help, social care, health professionals) to meet identified needs.
Pupils from supported families demonstrate improved attendance, engagement, and wellbeing.


Activity in this academic year
This details how we intend to spend our pupil premium funding this academic year to address the challenges listed above.
Teaching (for example, CPD, recruitment and retention)
Budgeted cost: £50,580
	Activity
	Evidence that supports this approach
	Challenge number(s) addressed

	Deliver high-quality CPD to ensure consistently effective Quality First Teaching
	EEF: Research tells us that high quality teaching can narrow the disadvantage gap. 
	1, 2, 3, 4

	Support two teachers to undertake the NPQ in SEND to strengthen inclusive classroom practice and provision for disadvantaged pupils
	EEF: Promoting effective professional development (PD) plays a crucial role in improving classroom practice and pupil outcomes. 

	1, 2, 3, 4, 6, 7

	Enable staff to attend relevant PLCs (training courses) to develop teaching practice and pedagogy, with the aim of improving outcomes for pupils
	EEF: Promoting effective professional development (PD) plays a crucial role in improving classroom practice and pupil outcomes. 

	1, 2, 3, 4

	To embed updated marking policy with a larger emphasis on feedback
	EEF: Providing feedback is well-evidenced and has a high impact on learning outcomes. Effective feedback tends to focus on the task, subject and self-regulation strategies: it provides specific information on how to improve. 
	1, 2, 3, 4

	To develop pupils’ transcription and sentence construction skills through extensive practise.
	EEF: Fluent writing supports composition because pupils’ cognitive resources are freed from focusing on handwriting, spelling, and sentence construction and can be redirected towards writing composition.
	1, 2, 4

	To implement standardised assessments across the school to provide reliable data on pupil attainment and progress, enabling teachers to identify gaps and target support effectively for disadvantaged pupils
	EEF: Diagnostic assessment can be used to inform professional judgement about the best next steps; it also makes teaching more efficient by ensuring that effort is not wasted on rehearsing skills or content that a pupil already knows well.
	1, 2, 3

	Hold regular pupil progress meetings to review attainment and progress data for all pupils, with a particular focus on vulnerable groups not on track to meet age-related expectations.
	Pupil progress meetings taken place last year demonstrate that they help teachers identify learning gaps, plan targeted support, and refine teaching through professional dialogue, ensuring pupils make accelerated progress.
	1, 2, 3, 4, 6


Targeted academic support (for example, tutoring, one-to-one support, structured interventions) 
Budgeted cost: £29,000
	Activity
	Evidence that supports this approach
	Challenge number(s) addressed

	[bookmark: _GoBack]Implement after-school booster groups to provide targeted support in reading and maths to allow pupils to meet or exceed age-related expectations.
	EEF: Teaching & Learning Toolkit shows that small-group tuition has a moderate impact for a low cost with an average of +4 months additional progress for pupils compared to similar peers.
	1, 2, 3, 4

	Implement targeted phonics interventions for identified pupils in EYFS, Year 1, and Year 2 who are not on track to meet expected standards in phonics.
	EEF: Research shows that systematic phonics approaches have a high impact (+5 months) on pupil progress in reading, particularly for disadvantaged pupils. Effective phonics instruction supports early reading development and helps close the attainment gap.
	3, 4

	Implement targeted reading interventions for pupils across the school who are not currently meeting age-related expectations.
	EEF: Research shows that targeted reading interventions, including phonics and reading comprehension strategies, have high impact (+4 to +6 months) on pupil progress, particularly for disadvantaged pupils when delivered through structured, evidence-based programmes.
	1, 2, 3, 4



Wider strategies (for example, related to attendance, behaviour, wellbeing)
Budgeted cost: £34,045
	Activity
	Evidence that supports this approach
	Challenge number(s) addressed

	Implement pastoral interventions that target positive attitudes to learning, confidence and resilience, including ELSA and social groups
	EEF: Social and emotional approaches have a positive impact on pupil learning of up to 4 months.
	6, 7

	The Mental Health Support Team (MHST) will provide targeted support to pupils referred for mental health needs, offering assessment, intervention, and strategies to improve emotional well-being.
	EEF: Social and emotional approaches have a positive impact on pupil learning of up to 4 months.
	5, 6, 7

	Provide targeted therapy sessions (art, equine) for specific pupils to support their emotional well-being, self-expression, and resilience.
	EEF: Social and emotional approaches have a positive impact on pupil learning of up to 4 months.
	6

	Implement a clear, robust and graduated approach to improving attendance

	EEF: Addressing the most significant non- academic barriers to success – attendance, behaviour and social and emotional support Attendance is one of the most significant non-academic barriers to success.
	5, 6, 7

	After School/Breakfast Clubs
	EEF- Addressing the most significant non- academic barriers to success – attendance, behaviour and social and emotional support. Attendance is one of the most significant non-academic barriers to success.
	5, 6, 7

	School to contribute to residentials and day trips

	EEF: Outdoor adventure learning might provide opportunities for disadvantaged pupils to participate in activities that they otherwise might not be able to access. 
Through participation in these challenging physical and emotional activities, outdoor adventure learning interventions can support pupils to develop non-cognitive skills such as resilience, self-confidence and motivation.
	5, 6, 7

	Financial support to access extra- curricular activities and music tuition

	Overall, the average impact of arts participation on other areas of academic learning appears to be positive but moderate, about an additional three months progress. EEF
	5, 6, 7

	The Children and Families Coordinator will work closely with families to monitor and improve pupil attendance, building positive relationships and trust with parents.
	We know that close relationships with our families results in better attendance and positive attitudes towards school.
We know our community and embrace that being relentless in our support for families results in improved attendance at school.
	5, 6, 7



Total budgeted cost: £113,625
Part B: Review of the previous academic year
Outcomes for disadvantaged pupils
	Teaching 

Phonics:
Since the implementation of the Essential Letters and Sounds Phonics Scheme, outcomes have continued to improve. In 2025, 90% of Year 1 pupils met the expected standard in phonics—an increase from 75% in 2024—demonstrating a sustained upward trend in early reading outcomes.

Key Stage 2:
At the end of Key Stage 2 in 2025, 75% of disadvantaged pupils achieved age-related expectations in reading, which is in line with national expectations for all pupils. 41% of disadvantaged pupils achieved the greater depth standard in reading, indicating that reading outcomes for disadvantaged pupils are a particular strength. The reading progress score for disadvantaged pupils was in line with the national average for all pupils, highlighting the positive impact of targeted interventions and high-quality teaching.

In contrast, the percentage of disadvantaged pupils reaching age-related expectations in writing and mathematics remains below the national average for all pupils. This indicates that, while progress is being made, further work is needed to strengthen outcomes in these areas and ensure consistency across all subjects.

Whole-School Progress:
Across the school, disadvantaged pupils continue to make good progress from their starting points, reflecting the effective use of pupil premium funding to address barriers to learning and promote equity of achievement. The school remains committed to sustaining improvements in reading while sharpening its focus on accelerating progress in writing and mathematics.

	Targeted academic support

Pupil Premium funding was used to provide booster sessions in Year 5 and Year 6, focusing on reading and mathematics for targeted disadvantaged pupils. 
As well as this, interventions led by Leicester City Primary Stars took place with lower key stage 2 children, aimed to strengthen core skills and close attainment gaps. 
Additional phonics interventions were delivered to support early readers and consolidate prior learning. 
These targeted programmes contributed to improved reading outcomes, with pupils showing increased confidence, engagement, and progress.

	Wider strategies

A range of wider strategies were implemented to remove barriers to learning and support the holistic development of disadvantaged pupils. Funding supported parent engagement meetings, educational and residential visits, and the work of the Parent Officer, all of which helped to strengthen home–school relationships and increase parental involvement in learning. Access to after-school clubs, music lessons, and aspiration and pupil voice initiatives enhanced pupils’ cultural capital and enriched their school experience. In addition, behaviour and well-being support, including art therapy, ELSA sessions, and social groups, had a positive impact on pupils’ emotional regulation, confidence, and readiness to learn. These wider strategies contributed to improved attendance (from 93.9% in 23-24 to 94.8% in 24-25), engagement, and overall well-being for disadvantaged pupils.
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